ELT Methodology — Fall 20

INNOVATT!
, APPRQ ACHCS

E Cl
2 g " i
) ~

\
> ~

) r o

\ ~_

4 r
\ o

~~ .
Pror. Dr. Sabri Ko¢
-

~

-

-~



Challenging questions which have
confronted the teachers in the h|story Of
language teaching:
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» Advice have come from many
disciplines although they are not whe
convincing. :

-

*» There is no single compreh nsiv
meThod i
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+» All methods WMTH\LJ noil: equally.

efficien i
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COMPREHENSION-BASED
APPROACHES (CBA)

@ TPR (Asher)
@ Delayed Oml Response (Posjr,e VSt f@,;}“ -~

@ Optimal Habit Reinforcem ,mrl fine

- 0 The Na’ruf'al Appr

nD Io’r :W/r( Ut
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-
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Definition of CBA (CBL):

-

receptive skills first and

o ; = _ v
specifically to frain oral production are
sion Based Approaches
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CBL (CBA) advocates that Justa
there is a natural progresang.a ol
acquisition of motor skills, so also fher e
is a natural progression in jff/ 2
development of progression SLﬁlrff’,
reception being the : ”gunrfr filon Tor
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TOTAL PHYSCICAL RESPONSE

> Asher observed that during the
preproduction period children

apparently learn to understanc }, grea
v

deal long before they try fo say muc
- P e
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> The door of understanding g IS first
’ opened as child F’/fl\@'};@'( d
meanlngful y o a particular Type oi
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Criticism of TPR

It deals with the language in a oo
general way and fails to train stude rl»m‘ _-
to perform survival func ctions, rr' ch.
greetings, asking directions, and
orderingameal.



Delayed Oral Response (Postovsky)

The principle mechanisms of L1 acquisition
are not vocal imitation of model ﬁf,er:erj'ces;,-
correction of mistakes and similar methods

but these along with hee v/)}emomz uom

tasks, grammar explanation and strtctural
drill. - -




Draw the picture

r
Another kind/Of pr‘gb g;qT:’g \/J{Lj f(S that

is close to ‘rbe of TPR gives,
|
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e

instructions for drawing simple pictiure.
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Optimal Habit Reinforcement and
The Learnables

H Wini’rz

instructional consistin JJ\” a Jr!/c{ sseftes
with accompanying picture books) which
g follows the principle oL/C”’,



NATURAL APPROACH
(T. Terrell)

= The most fully developed CBA
=~ Learners of any age are able fm(a Ir

j/-?'
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Diglot-Weave Input

@ A significant part of a teacher’s task in
CBL is to supply learners with voluminous

= e.g., Changmg a rj/ﬂ,{r lr,rfffrulpm
a heavily influencec &Arr:yem SYIMtaX; y/et

@ Some of the texts naybe presented with
the aic ol pic na mime: :
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PRODUCTION-BASED LEARNING

> Sheltered Initiation Languag
(Bar Lev) ) y
- y = l,’ \ d )
» Outreach Learning (T. Brewster, E.
Bre vster, D. Larson)
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» More radical than CBL.

» They don’t accept speech emerges.
naturally out of compreheng i

> While agreeing that lanc Jag ?’qug]@'ﬂon
research is relevant to urmrll ianguag
teaching, they -rr&gpolmgu&lom tRat

have been propose L\
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SILENT WAY LEARNING (SWL)
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All of these unusual features of SWL are
used to make pronunciation, vocabulary
and structures available for the learners to
discover and test in use.
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> The mstructor mwte;su in e
assume respons JJ\JJ'/ Aivs
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Criticism of SWL

There had been many criticisms of SWL,
some well taken, some inane:

= too slow y
= too ambitious ’

= not based o %C@eptec 'th‘eor\

= doesn’t work without a gifted|teac
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= too limiting

= |nt|m|datessomé
= doesntwor I
= nothmg e\\
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Sheltered Initiation Language Learni
(SILL)
Bar LEV

> not widely known
t l
> yet no officia neim‘@

> STLL pr'omp’rf} }ZC(IJ(JJ‘JJ, ambitious
’ oral crea’no J‘erJ‘ nours of
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+ Bar Lev has learners enter a language
through ingeniously contrived,
grammatically progressive planned

Interlanguage levels of the Ianjgu ge.




Within a few hours of SILL training
students become fluent narrators o: 3ur”
and able to ask and answer simg e q,wsr ons.

All language learners speak it *gxr’rachy/f ven
after years of study. Wha hat Bar Lev wants fo
do is lead learners more quickly to optimal

imperfection an

/Wwﬂ/fﬁd%‘/ jith
their imperfectic

,
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@ Criticism of SILL is preduc’rable
of all, because
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OUTREACH LEARNING

Outreach learning is based on two books :
= Language Acquisition Made Prac ticalby
E. Thomas Brewster and E. Brewster.
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community of speakers nearby.

> The main challenge is to become a new
| foreign culfure.
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@ The classroom is used only as a base
from which learning in the community
is launched.

@ Speech emerges not from lus’r !f/@.
comprehension training or [ fpe iction
practice, but from the proce 33/)-r
repeated, motivated, meanin JTUJ

/J '/IJ ey |
interaction with mvz f)ac Kers:

- group one asg &?j . ’
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@ Learning the language comes as a

-l .

product of meeting the i 14172 easing

communication dema ds that attenc d t
process of becoming an ins }r!/r*/ -
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HUMANISTIC AND
PSYCHOSUGGESTIVE APPROACHES

Value Clarification and Problem Posi
Approach (Galyean, Freire) ')_;-’

@ Certain words are commory ff Joclﬂ(r af -

/

with approaches /M» giim, on b

-

lowering the filters: o
@ Whole person, ‘Jrﬂaf\l:}ﬁ,/f oJJJ}

o

dimensions, acce 4}&(/# _Cljdqf‘)r)/‘f]
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A Value Clarification Approach is an
example of one of these.

» The principle assumption behind it is
that the most efficient learning is that
which promotes self understanding ang

=
self realization, that language learhers g
experience Ieas‘r resistance to learr ing|
when they use language to look wi r/"x/ N
and talk about ’rh’ems ves and the =
immediate communi 'y ar nd events
sur'roundmg them. 4 4
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» The students are not role playing but
are being themselves.

» In the pleasure and excitement of
speaking and hearing (languag /,?Fgr}
within) Th.ey drop ’r.h,eir lefenses and
lower their affective filt " .

-~

- » It aims also self understanding but at

: a/personal e comi ity level cfzap?r*f
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Suggestopedia

» As Lozanov called pedagogical appljc ion of
“the science of suggestology a|m Jw fﬂ-f cally / at
neutralizing learning inhibition and desugge

'/ . - '
false limitations that cultura norms Impose on

- -
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learning. -

> The use of musical, dramatic, and vistiallart are
marked c QJJQL Ol Lozanov s teacning:
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Counseling Learning Community
Language Learning

% The teacher uses effec’rivé/ /};j il
deeply understanding learnersin their
struggle to learn. >

% These ways pamll "PF 554'

dynamics of a racr Ve C

client relatic
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+» There is no visible textbook, -rv'r)r'
lesson plan, or even defined objex ‘
Rather, there is a gro ,3 of | 55 J
sitting in a circle, whc rr /mjd ves,
Initiate conversc mor;mx r)r*or)/r’

target-language form. d
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CONCLUSION

The work of the innovators consti

a challenge to conventional thinking
about language teaching. // / !
As the process and the results of e
alternative models :/'*észa;zﬁzd and
compared to those of more e
conversational r@J\aD it will be
inferesting o see what fine daiia will
show.




